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A summary of the Book that is Entitled:
Designing Language Courses: a Guide for Teachers
A Book written by: Kathleen Graves
School for International Training
Designing a Language Course has several components
1.
 
Formulating goals and objectives
2.
 
Conceptualizing content
3.
 
Assessing needs
4.
 
Organizing the course
5.
 
Developing materials
6.
 
Designins an assessment plan
)
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Step1: Formulating Goals and Objectives
)


1.What are Goals and Objectives?
Goals are a way of putting into words the main purposes and intended outcomes of your course.if w use the analogy of a journey, the destination is the goal; the journey is the course. The objectives are the different points you pass through on the journey to the destination. Stating your goals helps to bring into focus your visions and priorities for the course. A goal states an aim that the course will explicitly address in some way. If, for example, one of the goals of a course is to help students develop learning strategies, then class time will be explicitly devoted to that goal. Because class time is limited, and the number of goals is not, choice is important. Goals should address what can be realistically achieved within the constraints and resourses of your course; I,e., who the students are, their level, the amount of time available, the materials available. They should be achievable within the time frame of the course with that group of students. At the same time, goals are future oriented. In his book on curriculum design, J.D. Brown proposes that goals are ‟what the students should be able to do when they leave the program” (1995, p.71)
Objectives are statements about how the goals will be achieved. Through objectives, a goal is broken down into learnable and teachable units. by achieving the objectives, the goal will be reached. For example, one teacher stated one goal as, ‟students will be able to interact comfortably with each other in English”. One of the objectives he listed under that goal was for students to learn to tell stories. There is nothing wrong with students learning to tell stories, but telling stories generally does not require interaction. So for this teacher s goal, learning to tell stories was not the most appropriate objective. Another example is that for someone to achieve his goal of losing 10 pounds, the first objective is to set up a regular gym routine; the second objective is to stop eating junk food (cause and effect relationship).
	Objectives                                                                           Goals
-more specific                                                                            -more general, but not vague
-short term 
-  focus on what students will learn                                           -long term
                                                                                                   -realistic
                                                                                                  -relatively simple
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                                            Objectives
Broad goals: the general aims of the course
Specific goals: break down the broad goals and make them more tangible
General objectives: spell out holistic results
Specific objectives: spell out particular knowledge or skills students will acquire
2.Formulating Goals
The first step is to list all the possible goals you could have for your particular course based on your beliefs, assessment of students needs. It may not be clear what is truly a goal or how to state it, and there may be repetition and overlap. Next steps are to look for redundancies, and to identify priorities based on your beliefs and your context. What is most important to you? What are the expectations of the institution, the students? Because all of these factors come into play, your goals will go through several drafts as you consider different aspects of the course and as you try to make the way you express them clearer. once you have a list of goals, how do you organize them into a coherent plan?
· One way to organize your goals is to use categories which might include communicative functions, topics, grammar, tasks, reading, writing, interpersonal skills etc. for example, if your course integrates the four skills of speaking, listening, reading, and writing, then you can have four major goals, each one related to one skill.
· Another way to organize goals is described by Fred Genesee and John Upshur in their book classroom-based evaluation in second language classrooms (1996). Their framework includes:
-language goals:  skills learners are expected to acquire in the classroom.
Strategic goals: strategies learners use to learn the language
-socio affective goals: changes in learners attitudes or social behaviours that result from classroom instruction
-philosophical goals: changes in values, attitudes and beliefs of a more general nature
-method or process goals: the activities learners engage in
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Step 2 :
 Conceptualizing the C
ontent
)	



1. What does it mean to conceptualize the content?
The process of conceptualizing the content involves:
· Thinking about what you want your students to learn in the course, given who they are, their needs and the purpose of the course.
· Making decisions about what to include and emphasize and what to drop
· Organizing the content in a way that will help you to see the relationship among various elements so that you can make decisions about objectives, materials, sequence and evaluation.
Conceptualizing content, then, is a matter of articulating what you will explicitly teacher explicitly focus on in the course and knowing why you have made these choices. It also involves choosing the organizing principle that will help to tie the content together.
2. what makes up the content of language learning?
As a framework for organizing the ways or categories for conceptualizing content, we use Stern s concepts: language; learning and learner, and social context (1992). Each way of conceptualizing content fits in one of these three areas. Under language, the categories are: linguistic skills, situations, topics or themes, communicative functions, competencies, tasks, content, speaking, listening, reading, writing. Under learning and learner, the categories are affective goals, interpersonal skills and learning strategies. Under social context, the categories are: sociolinguistic skills, sociocultural skills and sociopolitical skills.
· Focus on Language
Linguistic skills
Linguistic skills are those which focus on the systems that underlie the way language is structured: its grammar, pronunciation, and lexicon
Situations
Situations are the contexts in which one uses language. They typically include places where one transacts business, such as the supermarket, or the travel agency or places where one interacts with others such as at a party.
Topics / themes
Topics are what the language is used to talk or write about. They may be personal, such as family, food, hobbies; they may be professional and relate to employment practices. They may be sociocultural and relate to education, political systems or cultural customs
Communicative functions
The purpose for which one uses language are called language functions (wilkins 1976). They include persuading, expressing preference, and apologizing.
Competencies
A competency attempts to specify and teach the language and behavior needed to perform in a given situation, for example, how to perform in a job interview
Tasks
Interactions whose purpose is to get something done. They are seen as a way to promote classroom learning that focus on the processes of using language rather than language products, and on meaning as opposed to form (Nunan,1988). The assumption is that one develops language competence through interaction, not as a result of the interaction (Breen 1989).the selection of tasks can be negotiated between teacher and students.
Content
Content is subject matter other than language itself. courses in which students learn another subject (content) such as math or computer science through the L2 are organized around a content-based syllabus
Four skills
These skills are the channels or modes for using and understanding the language. a syllabus organized around one or more of the four skills is called skills-based syllabus
· Focus on Learning and Learner
Affective Goals
These are concerned with learners attitudes toward themselves , learning and the target language and culture. Affective goals include developing a positive and confident attitude toward oneself as a learner, learning to take risks and to learn from one s mistakes, and developing a positive attitude toward the target language and culture.
Interpersonal skills
These skills involve how one interacts with others to promote learning.these are skills learners develop and use to interact with each other and with the teacher in the classroom.
Learning strategies
These strategies focus on how one learns. The aim behind developing learning strategies is two-fold. The first is to help students become aware of how they learn so that they can expand their repertoire of learning strategies and become effective learners in the classroom. the second is to help students develop ways to continue learning beyond the classroom.
· Focus on Social Context
Sociolinguistic skills
These involve choosing and using the appropriate language and extra linguistic behavior for the setting, the purpose , the role and relationship. These skills include knowing the level of politeness to use, exhibiting appropriate extra linguistic behavior
Socio cultural skills
These involve understanding cultural aspects of identity, values, norms and customs such as those underlying kinship relationships, expectations of men and women, or gift-giving. Such understanding helps us interpret explicit and implicit messages and speak and behave in a culturally appropriate way.
Sociopolitical skills
These involve learning to think critically and take action for effective change in order to participate effectively in one s community.
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Step Three : Assessing Needs
)

3.1 The Role of Needs Assessment in the Development of a Course
Essentially, needs assessment is a systematic and ongoing process of gathering information about students’ needs and preferences, interpreting the information, and then making course decisions based on the interpretation in order to meet the needs. It is based on the belief that learning is not simply a matter of learners absorbing pre-selected knowledge the teacher gives them, but is a process in which learners and others can and should participate. when needs assessment is used as an ongoing part of teaching, it helps the learners to reflect on their learning, to identify their needs, and to gain a sense of ownership and control of their learning. It establishes learning as a dialogue between the teacher and the learners and among learners.
3.2 The Process of Needs Assessment
The process of needs assessment involves a se of decisions, actions, and reflections that are cyclical in nature:
1. Deciding what information to gather and why
2. Deciding the best way to gather it; when, how, and from whom
3. Gathering the information
4. Interpreting the information
5. Acting on the information
6. Evaluating the effect and effectiveness of the action
7. (back to 1) deciding on further or new information to gather
This process can be viewed s a cycle as depicted in the figure below.

                                                                        1 .decide what information to gather and why

 6. Evaluate the effects of the action                                                          2.decide when, from whom,                                                         and how to gather it                 



                                     5. Act on it                                                               3.gather information

                                                            4. Interpret it

Figure1: the needs assessment cycle

In the cycle in figure 1, the first step is deciding what information to gather. When designing and teaching a course to meet students’ needs, we assume that there is a gap to be bridged between a current state and a desired one, or progress to be made towards a desired goal, or a change to be made. The purpose of the course is to bridge the gap or some part of it, to help students make progress or to effect the desired change.for a course to meet learners needs, it is necessary to gather information about both the current state of the learners, where they stand in terms of language abilities, learning preferences and the desired goals or change, and where they would like to be or what they want to achieve, change, and so on. 
Purpose of course

Learners abilities, attitudes,                     To make progress                             Desired abilities / change outcome
Preferences before course	toward

Purpose of Needs Assessment
To gather information about                                                                               To gather information about


In order to make decisions about what will be taught, how it will be taught, and how it will be evaluated

We can gather information about:
The present:
a. who the learners are
b. the learners level of language proficiency
c. the learners level of intercultural competence
d. their interests
e. their learning preferences
f. their attitudes
the future:
g. the learners goals and expectations
h. the target context: situations, roles, topics and content
i: types of communicative skills they will need and tasks they will perform 
j: language modalities they will use


a. who the learners are
what is their age, gender, educational background, nationality? What languages do they speak? 
b. the learners level of language proficiency
What is their level of proficiency in each of the four skills in the target language -speaking, listening, reding, writing?with respect to grammar, vocabulary, pronunciation, functional skills? This information can help to make choices about the kinds of textx to use, which skills to develop, which elements of grammar to emphasize and so on.
c. the learners level of intercultural competence
What is their level of understanding and skills with respect to sociocultural and sociolinguistic aspects of the target language and differences with their own language?
This information can help to make choices about the kind of material to use, and the sociolinguistic and sociocultural skills to develop and emphasize.
d. their interests
What topics or issues are they interested in? What kinds of personal and professional experiences do they bring? This information can help teachers design the course around topics that will engage the learners.
e. their learning preferences
How do they prefer to learn? How well do they work in groups? What role do they expect the teacher to take? What roles do they expect to take?
This information can help teachers to know whether the learners will be comfortable with certain kinds of activities, or will need to be taught how to do them; for example, how to work cooperatively with each other it will help to know how to set up activities, or what kinds of bridges will need to be built between students expectations of how they should learn and the teacher s approach and beliefs
F their attitudes
What is their attitude toward the target language and culture?
This information can help teachers to know whether the students feel confident about using the target language, are comfortable with making mistakes, feel positive about being in the classroom
Information about what learners need to learn, want to change (the future)
g. the learners goals and expectations
Why are they taking the course? What are their goals? What do they expect to learn?
h. the target contexts: situations, roles, topics and content
in what situations will they use English beyond the classroom? Who will they use English with? What topics will they need to be able to communicate about or what content will they need to know?
i.types of communicative skills they need and tasks they will perform
For what purposes are they using the language? Will they need to understand and give directions? Will they need to give and get information on the telephone? Will they need to persuade clients?
j. do they need to speak, read, listen, and / or write in the target language
3. When should One Do Needs Assessment
There are three time frames for gathering information: pre-course, initial, and ongoing. They are complementary, not exclusive.
3.1Pre-course needs assessment takes place prior to the start of the course and can inform decisions about content, goals and objectives, activities, and choice of materials.pre-course needs assessment activities may be diagnostic and help to pinpoint specific areas of strengths and weaknesses and thus help to determine what needs to be addressed in a given course. They may gather information about learners target needs and thus help determine the content of the course, which language items, skills, etc. will be taught; as well as which materials and texts should be used. Teachers who are able to gather information prior to teaching a course can use it to plan the course so that it is responsive to students needs right from the first day of class. in many cases, however, teachers do not meet their students prior to teaching them, and so much rely on initial and ongoing needs assessment to allow them to be responsive to their learners needs.
3.2 Initial Needs Assessment takes place during the initial stage of a course. The first few sessions, the first week or weeks, depending on the time frame of the course
3.3 Ongoing Needs Assessment takes place throughout the course. It helps determine whether what is being taught, how it is being taught and how it is being evaluated are effective for the students. You may need to change or adjust the content, the materials, and the objectives depending on what you find out in ongoing needs assessment.
4. Ways of Doing Needs Assessment
4.1 Initial Needs Assessment Activities
4.1.1 Questionnaires
Questionnaires can tailor the questions for particular groups of students. Students, however, are not sure what the right answer is or they do not have the language to answer them. For example, in an effort to find out what kinds of learning activities students prefer, if ‟role plays” are on the list, and the students have never heard of a role play, the teacher will not get the information he seeks. Questionnaires about ways of learning should be given after the students have experienced the different ways of working in the class so that their answers are grounded in experience.
4.1.2 Interviews
Interviews can take different forms: the teacher interviewing the students, or the students interviewing each other, or the students interviewing the teacher. The teacher can speak with each student individually to get an idea about their English proficiency level in speaking and listening. The manner can be casual, friendly. The teacher can ask the students about their housing situation, what they were doing before coming to the course, the kinds of activities they like to take in class or learning styles, their attitudes about learning English, their expectations.
4.1.3 Writing activities
These activities can serve a variety of purposes for needs assessment. They can help to assess proficiency or diagnose strengths and weaknesses. They can also help to gather information about students objective and subjective needs depending on how the activity is focused.
Write a letter to a friend telling him or her that you have just started a new school year. Be sure to mention:
a. your expectations regarding this year, this semester or the first day of classes
b. the classes you will be taking
c. your reasons for taking this course

4.1.4 Group Discussions
An advantage of discussions is that they allow students to hear different points of view and allow the teacher to watch how individual students participate. A disadvantage is that those who are reluctant to participate may not have their views heard.
Teacher and student responsibilities
Teacher and students: individually write out what you think are the responsibilities of the teacher and of the students.
Make a list of responses on sheets of paper or on board, one for teacher responsibilities, one for students.
Discuss responses; agreements and disagreements
4.2 Ongoing Needs Assessment Activities
Ongoing needs assessment may take place through careful observation of the students as they learn; based on that information, you can make decisions to adjust how to structure their learning.
4.2.1 Regular Feedback Sessions
These sessions offer the opportunity for learners to reflect on the class up to that point and to express their views about what has been productive and what hasn’t with respect to their needs as learners.
Outline the activities done the previous sessions and write up two or three questions for students to assess them.
1. how valuable was the activity in helping you with………..?(eg. Pronunciation, listening etc)
2. what did we, or you, do that made it helpful?
3. what would you change next time?
4.2.2 Learning Logs or Diaries
These are records kept by the students about what they are learning, where they feel they are making progress, and what they plan to do to continue making progress.
Language learning diary
a. This week I learned
                                                              b. this week I spoke English to
                                                              c. this week I read
                                                              d. My new words are
                                                              e. Next week I want to learn
4.2.3 Portfolios
Portfolios are collections of students work, selected according to certain criteria, to show progress and achievement.
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Step 4: 
Organizing the Course
)


To organize a course is to decide what the underlying systems that  pull together the content and material in accordance with the goals and objectives will be. Organizing a course involves five overlapping processes:
1. Determining the organizing principles that drive the course
2. Identifying the course units based on the organizing principles
3. Sequencing the units
4. Determining the language and skills content of the units
5. Organizing the content within each unit
1. the way you organize your course depends on a number of factors which include the course content, your goals and objectives, your past experience, your students needs, your beliefs, the method and the context.
The way you have conceptualized the content and defined the goals and objectives of the course provides the foundation for organizing the course. For example, courses that focus on writing skills are often organized around types of composition (e.g., narrative, argument. A course in which the four skills are integrated may be organized around themes. A task-based course may be organized around a series of tasks.
The way that you conceptualize content and set goals depends on your teaching experience in general. what you understand about how people learn languages and students needs or what you know about their needs. Your beliefs about how learners learn play an important role. Beliefs about the importance of learner autonomy may lead you to organize your course around learner projects.
If you adopt a particular approach or method, you may organize the course around certain material or procedures
The teaching context plays a crucial role. If your course is part of an institutional curriculum, the course organization may be predetermined. Your decisions about organization may occur more at the unit and lesson 
level than at the course level.
The organizing principles are thus four; topics, writing tasks, academic skills and themes. 
1. Identifying the Course Units
Organizing principles provide the basis for identifying units. In a course that is organized around topics, a different topic will be the subject of each unit. In a course organized around types of writing, a different type of writing is the basis of each unit. In a course organized around tasks, a different project is the basis for each unit. A course may also be organized around two complementary organizing principle. A writing course may choose a different type of writing and different topic for the writing for each unit. The content of a unit brings together the language and skills that will enable students to achieve the focus of the unit. For this reason, organizing principles must be capable of bringing together a variety of language and skills elements to support it in achieving the objectives.
3. Sequencing
Sequencing involves deciding the order in which you will teach the units and the order within each unit.
One main principle of sequencing is 
A / building; step a  prepares in some way for step b, step b prepares for step c and so on. Some ways to understand the idea that a prepares for b are:
-a is simpler, b is more complex: in a grammar sequence, the present perfect tense is typically learned after the past tense because it is considered more complex linguistically (auxiliary+ past participle) and conceptually(it is about the past as related to the present) 
-a is more controlled, b is more open-ended
Learning to summarize an existing newspaper article is more controlled, while learning how to write an article is more open-ended.
Another principle of sequencing is recycling.
B / recycling
 This means that something learned is reintroduced in connection with something else, so that it is both reused and learned in more depth. In a reading skills course, different texts may be devoted to a similar topic, but with a more complex treatment each time. This includes recycling something using a different skill; from reading to speaking, recycling something in a different context; from a context provided in a text to one s own personal context, recycling something using a different learning technique.
4+5 Unit Content and Organization
Determining unit content (tasks, skills, functions, grammar etc) and determining how to organize this content within the unit. The course units build from the simple to the more complex.
The unit content is derived from the way you conceptualized content and articulated goals and objectives. there are three ways to organize units: a cyle, a matrix and a combination of the two. A cycle means that some elements occur in a predictable order or sequence and once the sequence is completed, it starts all over again. In an academic writing course, students might follow a certain sequence for each type of essay; writing a draft , peer / teacher conferencing, editing, writing the final draft, publishing. Once they finish one type of essay, they begin the cycle all over again for the next type. A matrix means that elements are selected from certain categories of content, but not in a predictable order. For example, in a theme-based course that integrates speaking, listening, reading and writing, you could begin one unit with a listening exercise and then follow it with a reading and discussion. The next unit could begin with a reading, followed by a written exercise then a speaking activity. A combination of a cycle and a matrix means that within a given unit, the course might follow a predictable sequence of learning activities, such as beginning each unit with survey of what students know about a topic, ending each unit with students surveying others outside of class, and some learning activities that are drawn from a matrix.
 (
Step
 5 : Developing Materials
)


For a teacher designing a course, materials development means creating, choosing or adapting, and organizing materials so that students can achieve the objectives that will help them reach the goals of the course. Materials development encompasses decisions about the actual materials you use-textbook, text, picture, worksheets, video, and so on, as well as the activities students do, and how the materials and activitiesare organized into lessons. the materials you develop are influenced by your beliefs and understandings about teaching and learning languages as they apply to your particular course in its particular context. In this respect, the process of materials development involves deciding how to put your teaching principles into practice.
On what basis does one choose, adapt, or develop materials?
13 considerations when designing activities are summarized on the following chart.
Learners                                                                                                                          social context
1.make relevant to their experience and background                                          8.provide intercultural focus
2.make relevant to their target needs (outside of class)                                       9.develop critical social awareness
 Learning                                                                                                                    activity / task type
3.engage in discovery, problem solving and analysis                                          10.aim for authentic tasks
4.develop specific skills and strategies                                                                 11.vary activities and purposes
Language                                                                                                                   materials
5.target relevant aspects(grammar, functions, vocabulary, etc)                              12.authentic
6.integrate four skills of speaking, listening, reading and writing                   13.varied (print, visuals, audio,etc)
7.use and understand authentic texts
Authentic materials refer to spoken and written texts that are used by native speakers in the ‟real world” (omaggio Hadley 1993)
Sequencing Activities
Building and recycling are principles used for sequencing activities within a unit.
At the unit level, building from step A to step B can be understood as:
Step a is simpler, step b is more complex.
Students, for example, write a letter in their own language prior to constructing one in the target language
Step a is more controlled, step b is more open-ended
Students, for example practice set expressions prior to practicing situations in pairs; the pair practice precedes the actual calling of a place for information
Step a provides knowledge or skills required to do step b
Students may analyze examples of invitations in order to write their own invitations.
Ways to recycle include:
· Recycling something using a different skill. Students listen to taped phone conversations prior to using oral skills in a telephone role play.
· Recycling something in a different context. Students call for information using practice situations, then call for information in a real situation
· Recycling something using a different learning technique
Students compare letters they have written and then dictate one group letter to the teacher
How does one develop materials?
Decisions about developing materials re rooted in your beliefs, understandings, and experience. They also depend on your goals and objectives, the way you conceptualize the content of the course, the way you organize and sequence the course and your understanding of your students needs
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Step 6 : Designing an Assessment Plan
)

 The Role of Assessment in Course Design
Assessment plays three interrelated roles in course design: assessing needs, assessing students learning, and evaluating the course itself.
Needs assessment helps answer the question what (and how) do students need to learn with respect to……?
Language learning assessment answers the question what have students learned with respect to………?
When you assess students learning, you assess what they have achieved with respect to what they have been learning in the course.
Course evaluation answers the question how effective is / was the course in helping them learn……..?
When you evaluate the course, you assess what your course design has achieved with respect to your intentions in designing it.
An assessment plan for a course should take into account the three different types of assessment.
Assessment can be formative or summative. Formative assessment takes place as the course is in progress and provides information about how well the students are doing; wht they have achieved, what they need to work on and how well the course is meeting their needs.summative assessment is done at the end of a course and provides information about the students overall achievement as well as the overall effectiveness of the course.
Assessing Students Learning
· Who assesses students learning?
· What is assessed?
· Why assess students learning?
· How can you assess students learning?
· When can you assess students learning
· What is done with the results of assessment?
Who assesses students learning?
Possible answers are the teacher, the students, the institution. traditionally, the teacher or the institution makes the decisions about what, why, how and when to assess. however, the students can share in some-or many -of those responsibilities, depending on the teacher s goals for the course and his beliefs about the roles of learners in learning.
   What is assessed?
The answer to this question depends on the way you have conceptualized the content. for example, if you are teaching a speaking and listening course whose objective is for students to be able to speak in real world situations, then your assessment plan will include ways to assess students ability to speak in those situations. your goals and objectives for the course provide a guide for what you assess. the scores that are given to students are based on the concept of criteria. For example, a teacher may have as a goal ‟students will be able to give effective business presentations”. in order to assess whether students are able to give effective presentations, she or he needs to have criteria for what is meant by effective. Those criteria need to be communicated and understood by the students.                      
Why do you assess students learning?
The following figure captures the major purposes for assessing students language abilities and learning in course design.
	Assessing proficiency
	Diagnosing abilities / needs
	Assessing progress
	Assessing achievement

	Pre course: to place students appropriately
	Pre and during course; identify and meet needs
	During course: to assess progress
	At the end of course or unit: to assess wht has been learned and / or assign a grade

	Post course: assess achievement
	
	
	


· We assess proficiency in order to find out what the learner is able to do. Proficiency can be assessed with respect to speaking, listening, reading and writing.
· Diagnostic assessment is designed to find out what learners can and can t do with respect to a skill, task or content area. for example, if one objective of a writing course is that students will be able to write business letters, then a diagnostic assessment could involve assigning them the task of writing a business letter. Comparing their letters to target examples will provide a picture of what they know how to do (abilities) and what they do not know how to do (needs).
· Assessing progress means finding out what the learner has learned with respect to what has been taught at different points in the course. as students are taught how to write effective business letters, each letter they write can be viewed in relation to the first one they wrote and in relation to the target, showing the progress they have made-what they have achieved-and where they still need to work.
· Assessing achievement is a summative form of assessment since it is designed to find out what the students have mastered with respect to the knowledge and skills that have been taught in the course or unit.assessing achievement can be used as one of the bases for giving grades(achievement tests or activities+other factors such as participation, project work, completion of individual assignments and so on)
How can you assess students learning?
What instruments or activities will you use to assess them?a comprehensive assessment plan includes assessment activities such as tests, authentic tasks, roleplays, written assignments and portfolios.
When can you assess students learning?
The answer to this question depends on your context: how long the course is, when  you have to assign grades, how the course units are constructed. Assessment can take place at any time, with any frequency. The important thing is to have a plan for both formative and summative assessment.
What is done with the results of assessment?
Proficiency assessment helps you to choose or modify the materials so that they are appropriately challenging for the students. Diagnostic assessments help you to know what your students needs are, to evaluate the appropriateness of the goals and objectives with respect to their needs, and to design materials that will meet them. Progress and achievement assessments help you and the students to get a sense of what they have learned and how the course is successfully helping them to make progress. If assessing achievement shows they are not doing well, then the goals and objectives may need to be examined to make sure they are appropriate.
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